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. . In planning a program of remedial English, college
English faculties should ask several questions about the necessity of
such a program, the needs of thefstﬁdents, the interests and
capabilities of the teachers, the coatent of the courses, and th
methods which can be applied in the remedial Classrcom. In addition,
an effective remedial program should provide both counseling service
for remedial students and a means by which instructors can determine
whether their\:ourses have helped the students. (JM)
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oNd Remedial brograms.,tiy first reflectlons ‘on being asked to Sere e s
m— . .
]
L)

attended only a few years ago. It seems like, and indeed it vias,

Just a short time ago that WoTds llke basic, develoomental and

remedlal rarely appeared on the proerams for many ungllsh conven-

tions. I vividly remember autendmo sessions in Wthh the panelists .

suggested methods such as holdin zn~1 sh classes in.incense—scented
g ~hg 4— . ’

t

candle-1it classrooms and having studénts crawl over piles of foam
rubber in order to stimulate them to write better. But times have
changed rapidly in the past 5-or § years, and, ‘though the problems"
. . . N

probably naven't changed much, Solutions have. Now words like°

basic, and English Skills are commonly seen on convention pro-

‘srams. Indeed, even the entire theme for this year's 4C's convention N

-

1n“9h11ade1ph1a is "What's really bas1!babout teachlng Engllsh."
So the emphas1s has shifted, apd although many professors still

may encourage seemlngly outlandlsh methods for stimulating their

.

students to wrute, increasing numbers among us feel very strongly .

that students will write better if they first know how to communi-

cate effectively in gobd; solid‘English senterices and paragraphs.

‘ Many of us feel that the students who are confident about their
- A
basic writing skills will be,able to express themselves more i
freely and more effectﬁvely. . o . ) S
* N . 1 ) B

#ith this return @o the emphasis on basic skills, thenQ many

' ! =2 - - -

- colleges are in the prbcess of creating, r e-creatinq, br strength-
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ening remedial English programs. And members of English debart-

ments involved in remediation are faced with some -fundamental

e I3

qﬁ;estior;s that gxust be answered before any. pz;ogram)of ~:c‘e;xiedial
. Ez?g,lis{wiu indeed be helpful to the’ s*t;ufiente they were ,creéted
.to help. - : ‘ ) oo ) . ‘
' ] E The firet of the questi;)ns thaticoncerned English faculties
should ask ig, "Does four college need a remedial English p:c"ogram‘?71
’l‘houéh ‘the answe::' t.o this q:czestion :;s probably affirmative in

most colleges today, it should be Qé:refully considered before the

-~

initiation of remedial courses.

Y

nas "a body of students who need remedlal courses, 1 Would next

A.nd if you feel that your college

ask, "how do you Imow they need remedlal English courses"" What

o

lS your eudenc‘e"
s ’ ’ N

this decision’ for us.

-

Ve cannot allow the pied piper effect to make

No remedial programs should be established

urless it is cfl'eax; that students in your college need such courses.

‘{ememoer, I)emedlal classes should be available to serve students®

who neegd’ t‘;"zem. : Remedial programs should not be created Y{:here there

”

) - ?‘rﬁ\geed for the;n, and students should never be eateg;rized
n;-emedigl" .mefely>ébecause such cle.s)é'\e‘s exist ang shoulé be filled.
_E’rofessfor G‘wynne Evans of the English depértmen't at Harvard was quoted
in the hovemoer 11, 1974, issue of TIME magazme as saying that

uost of the enterlng fresnmen at Ha.rvard could not write a s1mp1e,

clear English s(entence\. . . *bhat says what they mean, ' If yoér ’ ¢
i freshmeg students have similar problems; thez\z ‘you prqbably do ne,ed'{
R ‘a remedial prograglz;. e ; S \
. ]ffzyou,r gonegTh‘as a clear need for a program of remedial
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> .
English, you. should next determing what kinds of courses will most

nelp your students. What are you;‘ students’ needs? Do they need*

i

Gourses in vocabulary building, reading, study éldlls, basic writing

skills? i—?arely will a remedial program consist of just one English'\ .
. . )

course. There‘'are too many varteties in the ba&‘kgrounds of most

.
~

" of our Stpdents for just, one course to be of any real service to

them. Some can read but not vrite, some can't do either. The best
. ’ .
pat: to follow in this a.re? is to begin m’.tif a core of remedial
/.,
English courses, and then alter that core as necessary. This process

\:nasg\nequlre tnat“mvolved faculty annually rev1se remedial course

offeri d °probably that would be a. good thing., If there 1s .

{ b )
any asrea in the teachmg of college Engllsh which deserves corstant

»

/
P

attention, it is the area of remediation. And I think too that
1 H

R

our high schéols ha“\re begun'to hear our shouts of protest,. that

» 100 many of our students ’fresh from pigh school cannot read’or wfite.b

]

As the high schools respond and hopefully produce students who
have mastered moxge of the oasic skills, our remedial programs must

agairt change. The function of remedial courses is to f£ill in thé’
gaps that exist in students'. English jbackﬁ'h)unds. As those gaps ‘
dlsappear or shift, the college English remedial courses must .

- [
4
~ * -

:respond. - -

-

The next conéideration is ‘surely the most demanding to

. . .
+ ‘effect. "Vho 'will design and teach these coﬁrses‘?" Criteria for .,
this must include three qualifications. The 1deal people 'Eo‘des.lgn
.‘and teach remedial Engllsh courses are those professor:» who are
‘\e}cpenenceé ih ea.lingf.,vr‘i,th\ students c(f wea.k' academic preparatipn,

- _ y J ) ] i/

who are sincérely interested in creating \i)rograms to, help bring .
4 o I
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those stugents up“to a functionig.g freshmen college student 1evei,

P

/-
. and finally, who are capable of deslgm.ng and/or teaching.remedial

.
7 .- »

Level courses. Most remed1al programs that fail, that is, ‘do rot

. ‘ ‘ serve the students' needs, do so ‘because they have been poQrly

.

planned ‘or executed. Planning and designing remedial courses

S s .
requires first of all that qualified people determine content

7

appropriate for each course in the remedial progrém. What gOo?i_

- )

is a remedial course which stresses the ap‘pro'priate procedures

of writing research papers when the students in. 1t are unable to
.rr:x‘te clear sentences and coherent paragraphs? [The best types

of remedial programs meet the students at their point of capablility
and bulld from that point to the level wh.lch /vn.ll enable students

N \
to function in the collégesacademic environment.- M.l remedial -
AN

L] ¥

brograms must be designed to achieve that goal. And if. reaching

. , that alm"r@qulres writing course materials rather than selecting

~ -

existing texts, or adopting in class procedures that vary: from

s the 1ecture method, than the professors of remedial courses must make

Y .

.

;o then not only*vn.ll the programs faJéL, but so will the students.
In addition to considering the content of' iremedla.l courses,;
» " one must also icon'sider the various methods which can be applie

in the remedial classroom. And it is from this area that th

fundamental types of remedial programs emerge. Some remedi

- ' 3 ’\ 1
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much time and fnoney. Other prggrams feature a non-graded poln.cy, ’
"'\
0 avoid further ego deteriors tlon. of, the gerpetually-falling . v

R

student, Some remedlal Eng shq;rograms carry deceptlvely euphe~- '

mstlc course t1t1es, others bluntly reveal tﬁemselves as - ’ |

unmi stakably. preparatorjr courses. These variations, though food '

. ~ '

fimulatingly heated /discussions among English profess 6i"s‘,“\ "

. . : ¥ have llttle ef fect on what a\\tudent actually learnes in. . | ‘

_ h:Ls reme’dlal courses. /What certainly has a grea)te\r effect on the |

* | -amount/ or help & stuq,ent receives is tHe actural 'structure of the . o

classroom activity. Most research indieates that remedial courses o

w‘. should have a relatively small student to Jtea;cher ratio, This !
has leo to the: dgveIOpment of some reme&dial Ijrograms which are

o individualized on a tutorial, one student to one instructor basis\.\ ~7

e L

‘s Other programs feature use of computers and other hardware toc

’

help students learn. \ Still other proérams are similar to learning

laboratories. Manay remedial programs are sel-paced, and some are .
3 ' \ ]
. 3 . .
compe tency-based prescription programs. Surely there is no single ‘

-,

i approach which will of itself accomplish the ends in any remedial

j’ k program, but an approach cho'sen on the ‘basis of student needs and

. - R LI}

ity will undoubtediy be the most successful. "

. *

Knother' poiny of var:.atlon between one remedial program and.

. \
. . » .
the next concefns how your college getemines, which student(; sﬁou).d .

/*'m\ \ . enroll in remedial programs which students need not. Here again, »
' . . g .
s use

-4 : ! .
' } there are a number of metlod
— - ) /

v K4

. transcnpts and class rank, p“.laclng students with low averages in

« Some refer to high school

: A
J high school Engllsh mto college remedlal courses. This ~method is,

e e e < S
“’\NW

probably the most 1neff1c1enth as we hre wqll aware that ‘high
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high ‘school may well be a C or D from another.

1 .
determiner is testing. it youe find a standardized te

, !
will clearly indicate a student's st“re’ngths and weaknegses in the

areas that your college considers in its /re édial programs, then R

R

. a standardlzed exam administered before the student registers
J
. for his first stmester will work well in specifying which students

need remedial-work. Another possibility is for the department to
~ - create an in~house examination,"desg.gned especially to test on1y~
f:,«\ , Cn, .
) - \ .
those ‘areas. K\/ ) ~ . ‘

These possibilities are usudlly applied in remedial programs
. - /7 . . . N

vhich are required of certaig freshman students. In éontrast,

some reredial programs function_ on a more voluntary basis, %1/ o

wm.ch all freshmen are informe that help is available for those R

who fee¢l they need a.ss1stance Engllsh sk:J.lls, and the students

_ ‘themselves take the initiative ‘and seek ¢hat helpy Still other

/ programs function on a prescription-like basis, in which,

structor of freshman coxdpostion’reqonmends to weak English students
. — )
that, they go to the deve10pmenta1 skills depar'tmen/ for further e
» R T KN
"help in Engllsh. ’ . - ¢ . cot

|

-

But -re'gé.fd;l.ess of whether remedial courses are requried or

.

/ merely/r/ecommended to certain students; any type of remédial p~rogram

d ‘

widl function mo‘re‘effectiirel‘if, along with the courses themselves,
o //11: offers another semce - c:ounsellng The ix?portance of cou.Teling v

remedlal candldates even" bef/ re they begn.n theirs flrst classes

camnot be’ understej.ed. Have a counSelor telk' with®remedial candl-'

« -7 ————

., - e
dates, 'e).cplg;i_n/their @est result,s, if any, explain the purpose
- T4 e L ' '

- - .
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of the remedial, program, explain the value 6f that program t0 the

students; the minutes spent on counseling will .be of greater assis-

. H

D 3 tence psycholog;ﬁflly to the students than any admlnlstratlve .

gttempt to concgf} tbb true nature of skills courses by glvxng

—— y

them fancy titles or even college credit. We are all aware that

remedial students know when they are in remedial courses, in

’ Y

_+ spite of what we may name the courses. The benefit of counéeling

the gtudents is-that they understand why they are in those courses
- :
P and even morééiggngént,‘that they feel as though there has been

nade a personal effort to help them with weaknesses in their edu-

/

. 'éﬁfipnal'bac wnd., It is that persgnal touch that so often
P .

€ the difference between the student with potential who
timately realizes that potential or who simply drops out of
¢ollege. - )
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// buil% into it a method~b; ﬁh&é; the inséiuctors can de@ernﬁne

whether. or nat their courses h;Qe ih@eeé“hqlpeq,the remediél stu-

dents. Follow-up, whether it be ﬁy\studeﬁ%:e?estionnaire'ar‘

. © by statistical recordsvon the acadegzg success of }ormer r%qgﬂi;i /
are pd;sib{ligies here. But the poinf is(tha%“any type of remedial
program is effectlve, and is worth’ hav1ng, only. 1f it does

equip the studentg to functlon more compdtently. .Any type of remedlal

é program which achieves that end is surelygan unq%?llfled success.

. Yo
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;o Finally, jthen, an éffepﬁive remgg;;; program will have e

3
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